COLLEGE
AemieE

CREATING ASSESSMENT
PLANS
Thursday, August 14, 1-3, in
Room 8211 with
Carlos Colombetti, Jan
Fosberg, & Regina Pelayo

Wondering how to integrate existing
methods used to evaluate student
work into your assessment. proc-
ess? Do you want to streamline
your assessment process?  Then
this workshop is for you. Upon com-
pletion of this workshop, you will be
able to (1) describe some guiding
principles of assessment, (2) ex-
plain various assessment, ap-
proaches that are employed by
model assessment plans, and (3)
create a draft of an assessment
plan for one SLO that employs as-
sessment criteria.
Recommended: Bring draft SLOs
for at least one course or student
services unit and The Framework.

ASSESSMENT AS
INTERVENTION: CLASSROOM
ASSESSMENT TECHNIQUES
Thursday, August 14, 1-3 in

Room 8213 with Karen Wong

Have you ever reached the end of a
unit and realized that you could
have better taught one step that
would have helped students to bet-
ter perform on their culminating pro-
ject or exam? Known as one type of
formative assessment, classroom
assessment  techniques (ak.a.
“CATS”) provide an opportunity for
students to perform and receive
quidance that will improve or shape
a final performance. Learn some
quick and easy methods to assess
what our students are getting out of
class from Angelo and Cross’
Classroom  Assessment  Tech-
nigues, in addition to identifying the
appropriate techniques suited for
assessing your particular teaching
goals.
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PRACTITIONER AS RESEARCHER:
HELPING STUDENTS TO NAVIGATE THE CROSSING

For those of us who
can afford to take
some time off from
teaching, summer
can be a time of re-
newal and rejuvena-
tion. | had the pleas-
ure of exploring the
Andes with my hus-
band and a close
friend. While making
our way around Lake
Titicaca, the world’'s
highest lake of its
size in the world that
straddles Peru and
Bolivia, we almost got
stranded. Everyone
filed off the bus, with
nary a word from the
bus driver, as we
arrived at a port
crossing. Minutes
later, the bus was
placed on a rickety
wooden raft and be-
gan its  journey
across the sparkling
blue waters. We
squinted into the
sunshine,  waiting.
Suddenly it occurred
to us: how were we
supposed to get
across? We immedi-
ately sought out Bo-
livians that had been
on our bus, and fol-
lowing their lead, we
purchased tickets to
take small passenger
boats to the other
side. With a few more
deft questions once
we arrived on the

other side, we waited
on the corner of the
plaza for our bus to
scoop us up. If we
hadn't been obser-
vant or inquisitive, |
might still be on the
wrong side of the
lake waiting for my
bus!

| share this story
fo establish some
parallels between my
travel disorientation
and how some stu-
dents might feel in
our classrooms. As

instructors, | don't
think any of us are
wordless bus drivers,
but we might inadver-
tently force students
into a guessing game
of how to make the
crossing. That might
be struggling to de-
termine the most im-
portant concepts {o
retain from the texts

and lectures, the pur-
pose of an essay as-
signment or project,
and even what con-
stitutes a strong re-
sponse to an essay
assignment or pro-
ject. As educational
practitioners, we bear
a responsibility to
help our students
navigate the rough
waters of academia.
How can we en-
sure that they're able
to get back on the
bus? | propose that
the SLOAC is one
such navigation tool.
SLOs, student learn-
ing outcomes, state
what a learner should
know and be able to
demonstrate upon
completing a course,
program, or service.
As such, they should
have a clearer sense
of direction since they
will know what they're
expected to DO with
the knowledge
they're gaining from
texts and lectures.
Our campus has
made a lot of pro-
gress in articulating

SLOs, which has
yielded many stimu-
lating discussions.

But keep in mind that
SLOs are only the
ticket to cross.

The actual cross-
ing and reunification



‘Sunum pue Juryeads y3noay) seapr ssaidxa Ajpandayyg

"UOTIBILLIOJUT [BNSIA PUB “USHLIM
‘[exo o3 Aseudordde puodsar pue ‘ozAjeue ‘pusyordwioy

THOHBIIUNIIMO )
SAUISHH

‘[BQIDA pUE ‘[EDLISWNU ‘Ore[nwixoj ‘[eoryderd Suipnjoui
‘uonewiojul aanelnuenb jo suonenasaidar spdnnw azkpuy

‘poyiaw o1ynuatds o) Surpnpour ‘Annbut oypudordde asn pur
saandadsiad Arpurdiosip as1aA1p JO JUIpULRISIOPUN S1RNSUOWI(]

‘HONIBWLIOJ UL
JO $901n0s d1qeija Suisn sostuaid sy JO SnRA 10 Ny
JY} JIBNJEAD ‘JUDWINSIR UB UL QDUIPIAD JO SN JANIIID OYUIA

‘wiapgod uoaid

© 0] UOnNNjos Jedpo pue o1a1dwod e *Aj[eqea Jo ‘A[[eoroquiAs
‘Ajpeorydeid ‘Aqjeonsnge Joylio ‘@ledmunwiwon Qygnoy jo
SWISAS DAITRUIANE UM A[papuld uddo pue A[3ANEaL Uiy ]

‘sonbiuyooy sAnORDU
pue aanonpap aeudordde Suisn juswngie ue Jo y3uons
10 Aupiea oy ssasse ‘sjuawnsre asodwoo pur azApuy

‘uonedyusni e opracad
pUR BoOnNJOs B JO $SIUDQRUOSEII O} ajenjead ‘swajqoxd
01 (suonnjos 10) sasuodsal a1e|NWLIO] ‘Suonsanb (e asey

:Bunjury g,
[2onL)y

01d

10 1 9807y
3
10 £) 951000
10 ] 981007)
10 g 981007y
10 (] 951107
10 D) 25110))
10 §] 98100))
10y 38In0D)

AWOIING Wl
[ awoonQ weisold

g swoong weidoid
g 2wodInQ weidold
¢ owoong weidold
# 2wodinQ weldold
¢ 2Wwoong wersoid
7 swoomn(y weidold

i

-

Ajdde jou saop

(ueq) ‘9sano0d e Aq pajroddns (§) 9sinod e 0] [213uad () 143y

SIUWI0IN() [BUONINIHISU] 830} FUHAYS




'$001a198 oeudoadde
SuIS$000R pUE ‘SO0IN0SDI FUIUTUWLIANOD ‘SPadul [RId0S-oyoAsd
pue dtwapese Fulfjnuapl 101 Anpiqisuodsa jpuosiad aye |

‘ssaujjam Juoja Ui SSIULII AN

9101 s11 pue ssauy [eorsAyd Jo SurpuriSIapun ue SRISUOWa(] Buopyy
SIS Buiajos wapqold
pue Fupjuryl [eoNLD 3ulsn S90IN0S UONBULIOJUI JO AJSLIRA
apim B Jo AH[IQIPaId pue ‘A)ijenb ‘9oueAdjal oyl glenjeAs
*A121208 uoHRULIOJUL
ue ut A[oA1)991J9 uonduny pue swajqoid 3408 01 10pIO

Ul SBOP! PUB UONBULIOJUT JIEDIUNWILIOD PUB “QILIID “DZISOYIUAS .

‘oreIdorur ‘ofeurw ‘ozursio 01 A3ojouyoa) ondwon sy AR

A3oouyda ],

*s1007 yoaras areudosdde jo Kouwa v Suisn snduwio)

SIBULIOJ SNOJSWINU UT UOTBULIOJUI $$2008 pUe 21800] A[2A1dapyg

pu® UONRWLIOJU]

“dIySuaZII0 SATIOR O JURUIIUIIOD HIRIISUOWA(]

‘SIoyI0 Sunjeanow

Aq dysiopea] Junensuowdp pue *seapl SUNNGLIUOD A[aAlDa)]o
‘s8urfeoy pue seapt s1oylo ol sandavar Furoq pur Surusisy
‘s3uyes dnoid ur syjrys (eos aeudoxdde spnsuowagg

JYSNOY} JO ANSIDAID SaNjRA
18y aanoadsiad proiq v pue ‘Ausound [BI09[fIUL ‘A[IGIXA[]
‘ssouuodo :Sutures] Suolayi] o1 [enuad sapmme  dojeasdy

"SDNSSI PUL SINJBA
[eImnd snouea 03 ANAIISUAS pue Jo 98pajmouy Sunensuowap
‘soIm)nd  JUOWE  SISEIUOD  puBR  SONUB[UNS  21B[NOIY

S§onsst
12qO}3 JO 23urI B SUIUI2DU0D ADRIDI] JIJIIUIIIS DIBISUOWID(]

:diysuaznly




SLOAC MEWSLETTER

with the bus is the AC,
the assessment cycle. In
other words, what will
students do to demon-
strate competency?
Which criteria will be
used to evaluate their
work? How can we make
the evaluation process
more transparent to stu-
dents, so that they know
how their work will be
evaluated (and thus be
empowered to evaluate

of student learning and
the subsequent discus-
sions are the core of

the SLOAC, and as
such, this vyear our
campus will commit

more of its energies
foward training in as-
sessment.

Assessment of
SL.Os is a means for us
educational  practitio-
ners to make sense of
where our students ex-
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the student is learning,
whether the student is
retaining and applying
the learning, and how
current learning posi-
tions the student for

future learning...When
instruction is learner-
centered, the action

focuses on what stu-
dents (not teachers) are
doing.”  This learner
centered orientation
acknowledges and cul-

their own work and that cel and where they tivates the ultimate re-

of their peers)? On a lar- struggle, as well as sponsibility that stu-

_ ger scale, how can we which factors support dents have for learning.

S ~ educational practitioners or hinder student suc- We provide the re-
Timeline:  know if our students are cess. In her seminal sources, guidance, and
1) Revise ail course - learning? How can we book, Learqer— feedback, but we can't
- use assessment as a Centered Teaching, learn for our students;

outlines with SLOs means to improve learn-

ing, whether mid-way

MaryEllen Weimer best
defines this shift in ori-

they need to do it for

by Fali 2010. themselves. But as

through the semester or entation: “Being much as students are

2) Initiate/ Sustain the for the following semes- learner- centered fo- stretching their limits,
- ter? These questions are cuses attention we need to stretch

assessment cycle central to optimizing stu- squarely on learning: ours, engaging in re-

in Fall 2008. ~ dent learning, a means to  what the student is flective practice and

- reflect on our own prac-
tices as  educators.
Clearly the assessment

learning, how the stu-
dent is learning, the
conditions under which

aiming for the best out-
come: student success.

MAPPING INSTRUCTIONAL COURSE LEVEL SLOs/ SS PROGRAM LEVEL SLOs
TO INSTITUTIONAL SLOs

Skyline students who complete the GE requirements or receive an AA or AS degree should have mas-
tered the institutional SLOs articulated in the program review matrix on pages 2-3. Mapping course-level
SLOs with institutional SLOs enables you to identify which courses within your program may be contributing
to student achievement of these outcomes, even though your program’'s approach may differ from others’.
Conversely, mapping gives us the means to determine whether our institutional SLOs reflect our priorities as
instructors and student services providers.

On the program review matrix on pages 2-3, input the names of the key courses in your program (i.e.,
courses in a prerequisite sequence, heavily enrolled courses, GE courses, etc.) and determine whether
achieving those institutional outcomes are: (c) central to a course or (s) supported by the course. An SLO is
“central” if it is essential to the course’s intent and therefore an instructional priority, and it is “supported” if ad-
dressed but not quite at the level of importance as a “central” SLO. Leave the space blank if the institutional
SLO does not apply. The same process can be employed for programs that have few to no courses, but in-
stead, map your program outcomes to the institutional outcomes.



